Abstract: This study examines the values orientation of Czech teachers and students and their attitudes towards various cultural and ethnic minorities in the Czech Republic. We believe that one of the key issues facing multicultural education is the transmission of stereotypes and prejudice among those involved in the educational process. One of the most important of our topics is also the educational process in relation to the socially disadvantaged, e.g. Roma children, children of foreigners and the like. From September 2014 to June 2015, we carried out an extensive research survey among students and teachers of primary and secondary schools in three Czech regions. The primary research objective was to provide a description of the attitudinal and values orientation of young students and their teachers towards different cultural or ethnic groups. Our expectations were con irmed in the case of a lower degree of tolerance of adolescents to the Roma minority compared to other ethnic or cultural minority groups; both the teachers and their students perceive coexistence of the majority with the Roma minority as problematic. In relation to multicultural education, we ind it particularly concerning that teachers generally understand it as "learning about other cultures", which is based on emphasizing differences rather than the presentation of what they have in common. As a consequence of such an understanding, the emphasis is placed only on formation of the cognitive dimension of attitudes. Such an approach can result in promoting a stereotypical mindset of students, instead of developing critical thinking.
Our study is an attempt to create a theoretically and empirically veri ied space designed to evoke interest in multicultural education in Czech schools. This text focuses on the practical consequences of multiculturalism in the educational process. Using empirical research, we analysed the stereotyped and prejudiced perception of otherness (not only ethnic otherness) which underlines the concept of multicultural education in the current Czech educational system.
A critical issue of multicultural education at Czech schools is the dissemination of stereotypes and prejudices among teachers and their young students. The results are based on the research among teachers and students of primary and secondary schools in Zlín, Olomouc and Moravia-Silesia Region implemented from September 2014 to June 2015, the aim of which was to explore attitudes of teachers and students to so-called ideas of multiculturalism. The primary research question was stated as follows: What are the attitudes and values of students in primary and secondary schools and those of their teachers towards ethnic or cultural differences?
Individuals create their values and value orientations based on acquired experience, adopted attitudes, the opinions of the past generations, and education. Values can be understood as the basis of our morals and morality. Human morality is formed in accordance with the identi ication of one's opinions and beliefs about what is right, good and true with the opinions of the society. It is based on the stability of our personal convictions about good, evil, and on other qualitative judgments. Even a regular and fair assessment that a teacher makes regarding the performance of their students affects the way the students create their values. The values are then ixed in the students' value orientations, leading them in a particular direction. (And vice versa.) Learning in connection with the evaluation of what we know and what we believe in creates our convictions. Human convictions do not necessarily correspond to "true" knowledge. However, they are always closely connected to human feelings and emotions. Conviction constitutes the basis of one's mental stability; it is where one's -and thus also a learner's -attitudes and actions stem from and is closely related to one's personality. If one is prepared to act in accordance with knowledge which they consider correct, they have already acquired certain beliefs, a certain worldview, and they are dedicated to certain ideas that have been internally accepted and acknowledged as right and necessary. Conviction has an undeniable impact on human understanding, learning and assessment. "A person evaluates differently when they are convinced of something." (Horák, 1997, p. 33) . Our conviction is ful illed and objecti ied through our attitudes and activities. Human attitudes can be generally de ined as internal dispositions to react to certain objects. By this term, we mean sympathy or antipathy -affection or aversion to certain objects, people, groups and situations, or other identi iable aspects of the environment, including abstract ideas and social policy (Atkinson & Atkinson, 1995, p. 727) . Attitudes consist of a cognitive, affective and conative dimension (cf. Krech, Crutch ield, & Ballachey, 1968; Nakonečný, 1999; Kosek, 2004) . In other words, attitude is an evaluating relationship towards the outside world, other people, and oneself (Průcha, Walterová, & Mareš, 2003, p. 171) . It is evident that evaluation is a core feature of attitudes. It is precisely this attribute that distinguishes attitudes from opinions, which we de ine as statements considered to be true. They are, to a large extent, in luenced by people's motives. Even though attitudes are not entirely unchangeable, they maintain a relatively high resistance to change and a fair amount of consistency. Thus, it is due to our attitudes that we act a certain way and that we tend to do so quite consistently.
It is apparent that it is very dif icult to reveal the true attitudes of the respondents, especially when it comes to the attitudes towards people of different ethnicity and culture. However, it is essential that it should be possible to in luence attitudes. They are subject to the in luence of experience and they are in luenced by social norms, respectively they adapt to them. Development of attitudes re lects the relationship of an individual to the outside world formed by their own activity. Attitudes are thus created in relationships. They are created on the basis of spontaneous learning in the family and in other social groups to which the individual belongs. Attitudes are to a large extent in luenced unconsciously, by the means of unintentional learning. Our attitudes express our relationships to different values and, for the most part, they emerge from the fundamental human value system (Hayesová, 2003, p. 97; Kosek, 2004, p. 192) . Therefore, both concepts must be understood as closely linked. Values work as a standard by which we judge our own behaviour and the behaviour of others; they represent what is meaningful in one's life, what they consider desirable (Nakonečný, 1998, p. 118) . The primary, and simultaneously, the most demanding educational goals in luence values and attitudes.
Prejudice represents a distinct type of attitudes. Prejudices are irrational, primarily adopted negative attitudes maintained by tradition directed toward someone or something. The subject of prejudice can be anything (a person or group of people, things, events). They are often directed against entire social, national and ethnic groups and in particular against "races".
Prejudices are based on stereotypes. It is, however, necessary to differentiate between the two terms. Stereotypes are sets of schematic, preconceived assumptions and expectations concerning the behaviour and thinking of members of certain groups. Their consequence assigns certain characteristics to other well-known characteristic features, with which, however, they often have a minimal relationship. This leads to non-differentiation in relation to individual differences and speci ic characteristics of the individual, and to generalization. Stereotypes are not a product of the direct experience of the individual. They are taken over and maintained by tradition (Nakonečný, 1999, p. 223 ).
In our society, a considerable amount of prejudice is directed towards Roma people. As reported by Brod (1998, pp. 17-18) , suspicion and distrust on the part of "White Czechs" against the Roma community do not originate in an inborn feeling of superiority, contempt for people of a different skin colour, nor from impassable physiological resistance to them, but instead from rather prosaic reasons: namely from negative experiences recounted over generations. Commonly held perceptions of the Roma are troubling for such people. In particular, the supposed carefree underestimation of money and competition, a "day-by-day" and "hand-to-mouth" lifestyle, communal living, independence from a particular place, etc. Moreover, the Roma themselves have prejudices towards members of the majority society. Many of them consider "White Czechs" to be people with negative moral qualities such as unjust gain, servility, greed, hypocrisy, egotism, sel ishness, etc. It is crucial that the teacher does not ignore the prejudices that he or she encounters so that nationally, ethnically, racially or religiously oriented slurs or jokes, as well as any discriminatory behaviour do not stay unnoticed, without an adequate response. If the teacher does not react, he or she tacitly implies his or her agreement with the prejudice. Therefore, among other things, the aim of our investigation was to determine the attitudes and values of teachers in relation to the ideas of multiculturalism, which we de ine in terms of work and pragmatically, in line with the framework educational programs such as those that lead to a con lict-free and equal coexistence of various groups with different cultures, ethnicity, religious beliefs and others. While presenting the results of our research, we then focus also on the way multicultural education is conceived and understood. With regard to the current migration situation, the approach of both teachers and the young students to members of ethnic or religious minorities, from which Roma were re lected the most often by the two groups, seems of crucial importance as well.
Methodology
From September 2014 to June 2015, an extensive research survey among students and teachers of primary and secondary schools in the Olomouc, Zlín and the Moravia-Silesia regions was implemented, the aim of which was to determine their value orientation and attitudes focusing on members of ethnic and cultural minority groups.
To gather our data, we devised our own questionnaire, by combining different closed-ended, half-open and open format questions, sometimes giving our respondents the possibility to substantiate other answers. The acquired data were primarily processed through the statistical methods of the SPSS program, however, in order to analyse the open-ended questions and substantiations, we also used some qualitative methods such as open coding and categorization (Skutil et al., 2011) . We mainly constructed our questionnaire based on the experience that we had gained from our previous research dealing with a similar subject, which can be considered a pilot study of sorts (Preissová Krejčí, Cichá, & Gulová, 2012) . The categories that constitute the basis of our categorization were not created a priori, but emerged from a deep analysis of the open answers, that represent the superstructure of every quantitative research; where the "hard" data face their limits, open answers provide a new, different kind of information that is highly valuable for the researcher as well (Disman, 2008, p. 163; Švaříček & Šeďová, et al., 2014) .
The creation of the research sample was based on a deliberate selection of schools with regard to their willingness or unwillingness to participate in the research. The selection of particular respondents was not affected by the researchers. Moreover, in the case of the teachers, we also used the snowball method. We are aware of the fact that a deliberate selection poses a risk to the reliability of the research. On the other hand, the risk was reduced by the total number of our respondents and the diversity of the participating schools. Our research sample consisted of 228 teachers from 26 elementary and secondary schools and 915 students from 15 elementary and secondary schools. We do not list the schools that we cooperated with in order maintain the anonymity of our respondents. Our respondents were between 24 and 68 years of age, therefore 45 was a median value and the most frequent age was 37. Also, most of the teachers (85 %) were women. The average age of our students (as well as median and mode) was 14 years and the gender layout was very even with a slight superiority of women (51.1 %) to men (48.5 %). This also corresponds with the gender layout of the Czech population and therefore con irms the representativeness of our research sample (ČSÚ, 2014).
The quantitative research was enriched by the qualitative element, namely semi-structured interviews with teachers (cf. Cichá et al., 2016) . We have thus reached a complex dimension of research of values and attitudes of teachers towards ethnic and cultural diversity in our society and their attitudes toward multiculturalism in the educational process. The qualitative part of the data collection involved 32 teachers (7 men and 25 women) from the Moravian, Zlín and Olomouc Regions.
Although the topic of the interviews was given in advance, as the selected technique of the semi-structured interviews suggests, teachers had the opportunity to express themselves to address individual questions. The main topics of our interest included, for example, the way teachers view multicultural education, whether and how they implement it, if they consider it bene icial or not, or what pros and cons of the inclusion of multicultural education into the education programs they see. The task was also to ind out not only the way teachers perceive the topics of multicultural education, but also their opinion on the way these topics are perceived by their young students. All the interviews were recorded on a dictaphone and then transcribed into a text document. A subsequent analysis was carried out in software for processing qualitative data Atlas.ti. Here, we subjected the transcribed conversations to open coding, the basic technique used when processing qualitative data. At this stage, an initial interpretation of the data was implemented while sorting open coding into 85 codes Those were the codes revealed in the course of repeated reading.
We then categorized these codes, grouping them according to their internal relationships, similarity or continuity and created 10 subcategories, from which 3 main categories were developed within the process. These include the categories of (1) Multicultural education, (2) Roma and (3) School and in luences outside the school. Multicultural education is considered to be the main category because it contains almost all the answers to the questions we asked. However, the other two categories cannot be totally separated from the central category because they are all interrelated and complementary. Without them, the results would lose their plasticity, sometimes they could even be considered of lesser informative value.
Research results
Some of the questions in the both types of the questionnaires in some points matched because of their possible comparison. The questionnaire starts with few identi ication questions, followed by the content questions which we can differentiate as (a) those, that are determining the respondents' attitude towards foreigners or speci ic ethnic and cultural groups and (b) those, that are determining the attitude of other people towards foreigners or speci ic ethnic and cultural groups as they were mediated by our respondents. Firstly, we focus our attention on which general values our students and teachers consider the most important and less important. Thereafter, we will analyse their attitudes towards speci ic ethnic or religious groups.
The young students chose Friendship and fellowship as the most important values in 71.6 % and as rather important in further 19.8 %. Furthermore, the respondents chose the value of Love and partnership as the most important in 66.6 % and rather important in 22.2 %. Tolerance to different sexual orientation was mostly categorized as of little importance in 10.8 % and in 8.2 % as the least important.
Teachers marked mostly Love and partnership (63 %), Sense of justice (60.8 %) and Friendship and fellowship (55.5 %) as the most important values. The most preferred values also included the Ability to communicate (the sum of the answers the most important and quite important amounted to 95.2 %), the Ability to help the ones in need (92.9 %), Tolerance towards advanced age and the elderly (91.1 %), and Protection of the disadvantaged ones (89.8 %). The categories Recognition of the majority (17.9 %), Tolerance to different sexual orientation (8.9 %) and Tolerance to different appearance (8 %) were marked as of little or the least importance.
In the case of teachers, as well as in the case of students, all the evaluated values relate to personal relationships among individuals. Less appreciated values appear to be related to general tolerance to otherness, unique identity of persons and their mutual differences, which include different sexual orientation, different appearance and so on.
We ind it alarming that both teachers and students reported that Czechs generally expect members of different ethnic or cultural groups to adjust. Moreover, both participant groups admit that Czechs are hostile and even racist towards other ethnicities and minority groups (Figure 1) . While most teachers and nearly a half of the students consider their personal relationship to ethnic or cultural minority groups to be neutral (Figure 2 ), which means de facto positive, they see the Czech society as negatively oriented or even xenophobic. This may not be surprising, yet it can be potentially threatening to a con lictfree coexistence of the majority with minority groups, because if the society is perceived as negatively-oriented, it becomes dif icult for an individual to express their views that are not consistent with the putative mainstream. We believe that for many teachers it is rather dif icult to stand up against negative attitudes and opinions of the majority society, albeit supposed ones, and they prefer abstaining from expressing their opinion or speaking out against attitudes shared by the students and their families and the mediaconstructed reality.
We asked our respondents by the means of a semi-closed question about their personal relationship towards various ethnic or cultural groups. The question was divided according to selected groups: people from Asia, the former Soviet Union, the Balkans, Africans, African-Americans, Arabs, Muslims, Jews, Roma, Poles and Germans.
In both teachers and students, neutral opinions vastly prevail. However, their attitudes towards the Roma population radically stand out compared with other minority groups included in the survey. Proportionally, responses expressed by both teachers and students regarding the Roma are rather negative or very negative with the students being more radical than their teachers.
In order to compare the attitudes of our respondents towards the Roma and the other selected groups, we determined the "average" attitudes of the respondents (cf. Moravcová, 2016; , which was possible thanks to the fact that the question was designed as a scale (Gavora, 2008, pp. 115-116) . We used the following coef icients to mark each item on the scale: (1) very negative, (2) rather negative, (3) neutral, (4) rather positive, (5) very positive. Using these coef icients, we were able to calculate the mean of the attitudes towards individual groups, which shows a clear difference between the expressed attitudes towards the Roma and the attitudes towards the other groups (Table 1 and Table 2 ). Also, negative attitudes among students and teachers towards Muslims and Arabs are not to be disregarded. Moreover, the students display mostly unjusti ied negative attitudes toward Jews -a phenomenon which surely deserves a more comprehensive survey.
The reason being Roma's frequent association with contexts and situations that do not come as a surprise to the majority population. Therefore, we extended our inquiries into this kind of perception of the Roma minority.
In follow-up, specifying questions, often of an open-sentence character, we were able to gradually uncover the general idea of how Romani students behave, look, and study according to both groups of respondents. The teachers assumed that their students have a negative attitude toward the Roma and that their behaviour in this respect is in luenced by prejudice. Nevertheless, the teachers themselves mostly share these anti-Roma prejudices and negative attitudes with the majority. It is even more absurd as their own experience with the presence of Roma pupils in class was not always problematic. Many of them characterise their Roma pupils as problem-free, zealous, successfully integrated, but these successful Romani pupils are hardly perceived as typical, in essence "they are not the real Roma". The Roma who do not conform to the stereotypical view are exempt from their own ethnic category and do not affect the prejudicial behaviour of teachers and their pupils towards this group. Moreover, the teachers blame the students´ extracurricular environment, i.e., the parents and peers for adopting negative attitudes towards the Roma. Although the Roma minority is perceived as problematic by both students and teachers, it can be stated with some relief that teachers tend towards a more neutral stance and do not hold a dominantly negative opinion of the Roma. Some hope of change may also be identi ied in teachers´ self-evaluation in which they acknowledge that the issue of multicultural education is largely dif icult for them, especially with regard to coexistence with the Roma population against which they themselves hold certain prejudice. As a result, they self-critically admit that in such a case they cannot effectively work with the stereotypes and prejudices of their students.
Discussion
Our indings may not be particularly surprising or innovative. But how is it possible that all the attempts to reduce the social tension between the majority and the Roma have been unsuccessful? What is the cause of the long-term lack of success of Czech teachers in trying to ful il the goals of multicultural education? We attempt to suggest alternative solutions.
The experts (Hirt, 2005, p. 10; Morvayová & Moree, 2009, p. 6; Preissová Krejčí, 2016, p. 10; Tesař, 2007, p. 92, etc.) have long been concerned with the problematic understanding of multicultural education at Czech schools, based on the concept of classic multiculturalism, which assumes that there are objective and ixed boundaries between different groups and, therefore, emphasizes the dichotomy of the groups of "us" and "them". The multicultural education that stems from these ideas tends to encourage a stereotypical and prejudiced way of thinking and xenophobic or even discriminatory behaviours.
The classic understanding of the ideas of multiculturalism is based on socalled pluralist or differential multiculturalism, which in turn rests on the idea that there are natural and insuperable boundaries between groups (Baršová & Barša, 2008, p. 51) . In contemporary social sciences, however, so-called critical multiculturalism is opposed to these concepts. It "demands a fundamental reconstruction of the conceptual, political and practical tools that have been developed within the framework of multiculturalism" (Hirt, 2005, p. 13) . This form of multiculturalism, which deals with the topics of power, dominance, privileged and the marginal status of different groups or the creation of racial, class and gender inequality etc. (May & Sleeter, 2010, pp. 10-11; Steinberg, 2009, pp. 5-6) , has not been widely discussed in the Czech environment and, therefore, has not been re lected in the educational process. That is in spite of the fact that one of the goals of critical multiculturalism is to rethink the content of school curricula so that they do not reproduce the meaning structures created by the dominant culture (Hirt, 2007, p. 58) . Critical multiculturalism strives to extend the critical dialog both across the borders separating various ethnic, cultural, etc. groups and within the groups themselves (Eriksen, 2012, p. 241) . For that reason, it emphasizes an individual approach.
Both of the antagonistic forms of multiculturalism are re lected in the different approaches to multicultural education, as de ined by Dana Moore et al. (2008) . The irst of these approaches is the culturally-standard approach, based on the pluralist form of multiculturalism, which gained popularity in the Czech Republic in the 1990's, both on the national and educational level, and remains the most popular approach to this day. Its key element is the belief that the actions of an individual cannot only be explained but also be anticipated based on the knowledge of the history and cultural practice of the group which the individual is a member of (Moore et al., 2008, pp. 23-26) . This approach employs the reductionist concept of multicultural education. Therefore, the essential limitations of this approach are the tendency to describe sociocultural units as homogenous and static groups and the narrow selection of the information that is chosen to be passed on to the students.
The majority of the teachers participating in our research, presumably in luenced by the form of multiculturalism described above, agree that multicultural education is necessary and that it should primarily develop positive relations among different cultures while serving as prevention against racist and extremist behaviour. Although accentuation of this objective points out to society´s general understanding of the issue within the discourse described as a "culturally standard" approach to multicultural education, we found a number of teachers among our respondents who realise the problematic nature of this concept and who also associate it with a broader thematic scope including ageism, gender, social exclusion, physical or mental disability, etc.
The second alternative is the transcultural approach which primarily focuses on establishing the themes that different groups have in common and using cooperative strategies (Moree et al., 2008, p. 13) . It questions the culturally standard approach and brings up various topics that go beyond its framework. In that sense, we can consider it a broader or an overarching concept of multicultural education (see Preissová Krejčí, 2016).
Let us no longer convince pupils and students that different cultures and ethnic groups can coexist peacefully side by side in a multinational community. It is just as unwise as emphasizing the otherness of some compared to others and expecting that such labelling will not lead to underlining of their differences and possible exclusion from the majority community. This wider understanding of multicultural education, which Dana Moree calls a transcultural approach, may soon help and create a school climate tolerant of those who generally differ from the majority based on their anthropo-racial and other categories. Should we manage to shift human diversity into the centre of our interest with the assistance of multicultural education, we move the boundaries of imagination and empathy of our youth (and not only them). In doing so, we will also help eliminate discrimination based on gender, age, handicaps, etc., which will greatly bene it the future Czech society.
According to Dana Moree, there is a simple tool that can help determine which of the two approaches a teacher is inspired by. If their teaching mainly focuses on the minorities (the Roma, Czechs, Vietnamese or e.g. gays and lesbians), it often leads to a stereotypical depiction of the entire groups and it suggests that the teacher leans towards the culturally standard approach of multicultural education (Moree, 2015, p. 177) . However, if the teaching is mainly focused on the topics concerning intercultural relationships, such as culture, con lict, identity, communication etc., the teaching is probably in luenced by the transcultural approach.
Most teachers of multicultural education who participated in our research, however, understand the overarching concept for the development of tolerance as only ethnic diversity, not including gender, age, disability, social status, sexual orientation, etc. Their primary understanding of multicultural education is learning about other cultures based on the dichotomy of "us" and "them" rather than emphasizing shared human characteristics or helping their students realise differences on the individual level. Such an approach results in formation of only one of the three dimensions of attitudes -the cognitive one. This method of multicultural education along with other described factors (teachers' lack of argumentative skills, imposing multicultural ideas by "forcing" them, or stereotypical assumptions about certain minority groups held by the teachers themselves, etc.) goes against the spirit of multicultural education as formulated in the framework educational programmes due to the fact that this way it merely strengthens stereotypical thinking in students rather than replacing it with critical thinking -the development of which is essential in the contemporary media-in luenced society (cf. Grecmanová & Urbanovská, 2007; Preissová Krejčí, 2014) .
Conclusion
The acceptance of the ideas of multiculturalism, especially through the process of education, seems quite remote to the contemporary Czech society. Our empirical research reveals the attitudes of teachers and their students towards members of minority groups that we can consider ambivalent or even negative in the case of the Roma.
The attitudes identi ied in our research in both students and teachers may to some extent re lect the inclination of their bearers toward xenophobia and racism, as certain stigmatization of the Roma people in the public space of the Czech Republic is generally shared. The indings clearly show that the "Roma" issues are still alive and equally complex in contemporary Czech society, which is also true from the perspective of teachers themselves.
We can say that the values and attitudes of adolescents regarding their perception of members of different culture or ethnicity are not entirely different from the values and attitudes of their teachers. Different ethnic groups are generally seen as homogeneous entities that are culturally distinct from the majority, thus bearing the mark of "otherness" and attracting stereotypical assumptions.
It is apparent that the attitudes of teachers and students are in luenced by their interaction. Therefore, we believe that multicultural education should not only be directed at students but also -and perhaps even more urgentlyat their teachers. Despite other in luences (such as family environment, media etc.), the teacher represents the basic factor that determines the quality of multicultural education. However, it seems to be dif icult for the teachers to stay neutral in the class when they hold negative attitudes towards members of minority groups that they are supposed to depict in a positive way (cf. Máčalová, 2014, p. 261; Preissová Krejčí, 2016, p. 81) . A one-sided presentation, regardless of its inclination towards the negative or the positive part of the spectrum, does not correspond with the reality. Life-long education of teachers in the ield of multiculturalism is becoming a necessity.
It is essential that the teacher irst gains an insight into multicultural issues. Only then will they be able to encourage their students to adopt "multicultural values" in the sense of tolerance of each individual as a unique human being (Moree, 2015; .
Students who -in luenced by the culture they come from -somehow differ from the majority (e.g., by their language competencies, different learning capacities, etc.) require special teaching strategies that would allow them to compensate for their dif iculties. We believe that it is the teachers -through understanding and a supportive approach to these students -who encourage the youth to become citizens participating in all spheres of social life (Sleeter & Grant, 2009, p. 43) . In this spirit, it is necessary for teaching to re lect various topics that may be linked to stereotypes or biased behaviour caused by different socio-economic backgrounds, different sexual orientations, but also, for example unusual fashion style, etc. These aspects are present in the everyday reality in classes. Therefore, in their undergraduate and postgraduate training teachers must acquire multicultural competencies and learn to work with the "multicultural" potential of their class.
The ambivalent attitude of our respondents towards members of minority groups stems from misunderstanding and unwillingness to try and understand the "normality of otherness". This attitude also stems from the lack of effort not to portray otherness as something strange and peculiar.
If we teach our children and teens tolerance and empathy towards people with different forms of handicap, different sexual orientation, etc., then we are just a step from their accepting human diversity as a natural quality, including other visible differences in people from other continents, or people of different faiths.
Effective in luencing of the values and attitudes of students leading towards tolerance and empathy cannot be achieved unless the teachers are ready to accept the complicated task and meet the requirements of inclusive education (Morvayová & Moree, 2009, p. 19 ).
Therefore, it seems crucial to develop the multicultural competencies of the teachers, to expand their knowledge but also to in luence their values and attitudes towards otherness. The teachers tend to diminish their in luence on the students (Kusá, 2012) . One of the objectives of their further education should be, among others, to show them some successful examples of multicultural education in foreign countries that will prove to them that they can actually in luence their students and that multicultural education can be effective (DomNwachukwu, 2010; Manning & Baruth, 2009 ).
